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Teaching Students Responsibility*
It is important for students to be aware of and accept the respon​sibility for the consequen​ces of their actions.  For every choice in action there are consequences.  Although every individual has freedom of choice, it may be difficult for stu​dents to compre​hend this concept since what they perceive as their selection of alternatives may be narrow.  However, students do have options, and it is important for them to know and under​stand that they are expected to assume responsibility for their choices and behavior.

Many students may select a particular course of action without the knowledge of the consequences.  To help prevent this, it is essential that school staff inform students of the likely conse​quences of their action.  At the same time, it is important for school staff to inform students of what is expected of them.  Both of these steps will help students make more effective decisions and to accept the consequences of their decisions.

In order for this process to work it is necessary for there to be classroom and school-wide management expectations and consequences that are developed with students so they may understand the relation​ship between their actions and the consequen​ces of their actions.  It is important to include students in this process and to teach the expectations and consequences as this encourages students to accept responsibility for them.

To enhance the effectiveness of a school-wide student management system, it is important for all staff to be as consistent as possible in their expectations, and consistently follow through with appropri​ate consequences for actions of students.  Those who disagree with the expectations and consequences of the school-wide manage​ment policy may work to change the expectations or choose to disregard the expectations.  For students, this may mean removal from the academic process and the consequences inherent in their lost education time.  We all, however, must learn to accept the respon​sibility for our choices even though we may disagree with the expectations.

The materials in this workshop were compiled to examine in more detail ways to promote a Curriculum of Responsibility in order to teach and encourage students to make effective and responsible behavioral choices.
*  Re​source Guide for Oregon Educators on Developing Student Respon​sibility.

Teaching Responsible Behavior*
As with the acquisition of any new skills or competencies, students require:
· Specific information on how to be responsible,

· Models of responsible behavior,

· Practice in utilizing the skill of assuming respon​sibility, and

· Reinforcement for assuming responsibility.
It is appropriate to assume that students behave in a manner they believe, for whatever personal reasons, is in their best interests.  It is therefore important for school staff to take an active role in teaching students alternative and appropriate methods of meeting their needs.
The development of responsibility is learned through instruction and experience.  For all students, to some extent, and especially for those students who need to learn how to make responsible and effective decisions regarding their behavior, both instruction and ex​perience are necessary.
There are a number of instructional programs available to teach the process and skills necessary for assuming responsibility.  A common component in most instructional programs is problem-solving.  In providing instructions related to problem-solving, the staff's role may include assisting students in the follow​ing ways:
· Clarifying a current problem which requires a decision.
· Clarifying the student's thoughts and feelings regard​ing the events,

· Clarifying the limits that exist in the environment regarding behavior, 

· Identifying alternative choices available to solve the problem,

· Selecting choices and evaluating the likely consequences and  anticipate future difficulties which may occur, and

· Evaluating the effectiveness of their decisions through feedback and discussions.
In examining the steps in such a process, there are a number of specific skills that students may require systematic instruction in to be able to effectively make decisions and assume respon​sibility for their behavior.  Examples of a few such skills include:
· Critical thinking,

· Problem-solving,

· Decision-making,

· Communication skills, and

· Other social skills.
The following questions address key factors in teaching student responsibility.
1. Is teaching directed towards helping students under​stand their individual rights and their responsibil​ities to others?
2. Is training provided in cooperative problem-solving and decision-making?
3. Are students retaught what responsible behavior is when they demonstrate behavior that falls outside the limits of what is expected?
4. When students exhibit behavior problems in the class​room, are efforts made to clarify the underlying problems which led to the behaviors and then teaching alternative and ap​propriate ways of dealing with such difficulties?

Students often exhibit disruptive behavior "as a way to reduce feelings of frustration, tension or anxiety". They must be provided with instruction designed to assist them in understand​ing their own behavior and then learn appropriate ways to get their needs met.  Punishing students for inappropriate behavior will not teach them alternative and more appropriate ways to manage their emotions.
*  Re​source Guide for Oregon Educators on Developing Student Responsibility.

Examining the Classroom Management System*
Research studies on teacher effectiveness and classroom manage​ment support the need for the development of a proactive class​room management process aimed towards self-discipline and student responsibility.  A proactive approach moves away from the more traditional methods of improving student behavior by telling students how they should act, how they should feel, what is right from wrong and methods used to "control" student behavior.  Instead, it moves towards providing students with the opportunity to actively explore their attitudes, thoughts, emotions, be​haviors and concerns for themselves and others so that they learn to make appropriate and responsible behavioral decisions.

The following factors have been present in classrooms with effective student management systems:
· The emphasis is on positive student behaviors and preven​tive measures.
· Problem-solving is focused on causes of behavior problems rather than symptoms.
· Students are involved in resolving behavior problems through a problem-solving process.
· Expected student behaviors are taught and clearly articu​lated.
· Teachers’ model desired student behaviors.


The process of examining the classroom student management system requires a focus on 1) classroom rules and 2) consequences for meeting or failing to meet such rules.  Both are essential components of a student management system.
 Classroom expectations:  Research has revealed that student behavior is more construc​tive, consistent, and reflective of what the teacher expects in the classroom when students understand exactly what is expected of them.  In examining effective​ness of classroom rules, the following questions may provide assistance:
1. Are the rules developed with student input and par​ticipation?

2.
Are they stated positively in terms of what students are expected to do rather than what they are not supposed to do?


3.
Are they clear, easy to understand and, in fact, understood by all students?

4.
Are they written and posted in a visible place in the classroom?

5.
Are they consistent with the building's code of conduct or student management plan?

6.
Are they related to responsible behavior to self and others and to maintaining a classroom environment conducive to learning?

Classroom consequences:  It is imperative for students to under​stand and be able to predict the likely consequences or results of their actions prior to making their behavioral choices.  This is a prerequisite skill for assuming responsibility for oneself.  In classroom environments where teachers make arbitrary decisions in response to student behavior problems, there is a greater likeli​hood that the student will feel victimized by the teacher, will continue to perceive others as responsible for their emo​tional difficulties, and will fail to develop the skills neces​sary for self-responsibil​ity.  In examining consequences, the following questions may provide assistance:
1. Are consequences for meeting or failing to meet class rules understood by all students?
2. Are consequences consistently enforced?
3. Is the emphasis on using positive consequences to encourage student responsibility rather than on nega​tive consequences or punishment for rule violations?
4. Is there maximum use of natural and logical consequen​ces to encourage student responsibility?
5. Are teacher responses in relation to rule violations handled quickly and within the classroom setting where possible, rather than students being removed from the classroom for someone else to respond to?

6.
Are consequences applied in a non-threatening and as objective manner as possible, given the circumstances?

 *Re​source Guide for Oregon Educators on Developing Student Respon​sibility.

Curriculum of Responsibility
TEACHER'S RESPONSIBILITIES
Knowledge - Of content, expectations, procedures, why instruc​tional activi​ties are being present​ed, how stu​dents' work will be as​sess​ed, etc.

Limits - What will occur if expectations are met or procedures are not followed.

Options - What assistance will be given to help students meet academic objectives and behave responsibly.
 Relationships - Adult child and peer relation​ships are critical factors influencing stu​dent behavior and learning.

STUDENT'S RESPONSIBILITIES
Limits - Follow agreed upon school and classroom expectations and proce​dures.

Choices - Students make choices about their behavior and learning.  Within a responsible environment, students are respon​sible for the results of their choices.

 Consequences - Students choices which have positive or nega​tive consequences.    Students are responsible for consequences  regarding:
· Academic performance

· Relationships with peers and Adults

·  Classroom and school expectations


Effective Classroom Managers
1.
Carefully planned a workable set of classroom rules and procedures in detail.

2.
Planned large group activities for the first week of school in which all students experienced high success.

3.
systematically taught students procedures and expected behaviors.

4.
Communicated directions and expectations clearly, and repeatedly.

5.
Adjusted instruction and pacing for special needs students.

6.
Monitored student work and behavior closely; teachers did not sit at their desks, they walked around the classroom maintain​ing correct behavior and giving students feedback on their work.

7.
Dealt with inappropriate behavior quickly and consistently.

8.
Organized instruction to maximize student task engagement and success.

*Research findings described by Carolyn Evertson, The Research and Development Center for Teacher Education, University of Texas, Austin, Texas 78712, 1979.

Positive Behavior Supports

       Classroom Implementation Checklist
The application of PBS in the Classroom is based on the same emphasis on systems of support utilized in the application of PBS school wide. This includes proactive strategies for defining, teaching, and supporting appropriate student behaviors to create a positive classroom environment. As with school wide approaches classroom positive expectations are taught and encouraged by developing consistent routines, a ratio of 4 to 1 positive interactions to corrective interactions, and recognition of student efforts. Staff also engage in active supervision of students with redirections to students when appropriate, pre-corrections when anticipated for chromic behavior issues, and ensuring effective academic instruction and appropriate curriculum.

Below is a checklist of research based best practice teacher activities that can be implemented to ensure student are engaged, taught, recognized, corrected when appropriate, and that data is collected to maximize data driven decision making.

Classroom Environment
1. __  Classroom is orderly and free of clutter and unnecessary distractions.

2. __  Accommodations for easy movement are in place for special needs students.

3. __  The structure of the classroom is maximized for to increase predictability and 

              consistency to ensure understanding of routines.
4. __  Graphic organizers are posted (i.e. directions, schedules, expectations, etc)

Expectations
1.   __   A classroom behavior expectations matrix has been developed, with all staff  working in the classroom,  with positively stating expectations

2. __   The classroom matrix is aligned with schoolwide behavior expectations

3. __   There are lesson plans developed to teach students the expectations matrix.

4. __   There is yearlong schedule for teaching the expectations.

5. __   The teacher verbalizes expectations and actively looks for teachable  

              moments.

6. __   Routines and student expectations are posted.
Prevention

1. __  There is a staff directed attention signal that is taught to and  reinforced  with students.

2. __  Staff utilize direct speech and alpha language when communicating with students.

3. __  On task  and transitions, are taught directly to students.

4. __  Staff utilize preteaching to students to  ignore distractions

Corrections

1. __  Staff actively scans, monitors, and wanders the classroom to maintain  student behavior.

2. __  The staff actively supervises the students during instruction.

3. __  There is a utilization of proximity to maintain classroom order by staff.

4. __  Planned ignoring of some student behavior is utilized as appropriate.

5. __  Redirection is utilized and time allowed for student response.

6. __  A structured timeout area is provided for students when necessary.

7. __  Staff address moderate irresponsible behavior when appropriate.

8. __  Specific feedback is provided for targeted students.

9. __  Routines and systems are established to maintain the flow of instruction when disruption  occurs

10. __  Correction is done privately between staff and students.
11. __  Parent/guardian communication is utilized as appropriate to address student behavior.
Encouragement and Recognition

1. __  Staff  greets student at the start of each day.

2. __   Staff address students by name as appropriate.

3. __   Students meeting behavior expectations are acknowledged.

4. __  T here is more frequent general classroom acknowledgement of appropriate student   behaviors than corrective interactions.
5. __  There exist a 4 to 1 ratio  of encouragement to corrective interactions with individual students.

6. __  T here are multiple strategies or systems of reinforcement and encouragements utilized.

7. __   During instruction students are provided with multiple opportunities to respond and  participate.
8. __  T he instruction process actively engages students in observable ways.
9. __  Specific positive feedback is provided for targeted students
10. __  There are routine celebrations of students engaging in appropriate behaviors.
12. __   Parent/guardian communication is utilized as appropriate to encourage prosocial student  behavior.
Data

1. __ Appropriate groupings are designed to accommodate student skill and ability.
2. __  On the spot assessments are utilized to moderate instruction.

3. __  Changes in instruction and content are made due to assessment data

4. __  Referral data is collected on targeted students.
5. __  Behavior data  is collected on targeted student behaviors and utilized to make intervention  decisions.

            THE FIRST MONTH OF SCHOOL

PLANNING -- PRESENTING -- MAINTAIN​ING

1. Planning

-
Use of space (readying the classrooms)


-
Rules, procedures, and general behavior expectations



*
Student use of classroom space



*
Student participation during whole class activities



*
Student participation during small group activities



*
Student behavior during seatwork


-
Consequences when students do not behave appropriately


-
Activities for the first day/first week/first month of school

2.
Presenting

-
Teaching rules and procedures - explain, rehears, maintain, and give student feedback


-
Communicating directions and concepts clearly


-
Teaching academic content



*
Begin with review for all students



*
Give diagnostic testing after first week of school



*
Teach to the academic needs of individual or small groups of students (ability grouping) especially in the basic skill areas



*
Teach to the objectives (SLO's or course objectives) identified for a given course or subject area

3.
Maintaining


-
Monitoring student behavior


-
Stopping inappropriate behavior


-
Acknowledging appropriate behavior


-
Following through with defined consequences


-
Using incentives and rewards


-
Adjusting instruction for individual students or small groups


-
Stressing accountability for student academic work
12
Checklist Elementary Classroom Procedures

I.
Room Areas




           
Current Procedures

A.
Student desks, tables,         



storage areas                  


B.
Learning centers, stations     


C.
Shared materials               


D.
Teacher's desk, storage        


E.
Fountain, sink, bathroom,      



pencil sharpener               

II.
School Areas                         


A.
Bathroom, fountain,               



office, library                   


B.
Lining up                      


C.
Playground                     


D.
Lunchroom                      

III.
Whole Class Activities/                


Seatwork                               


A.
Student participation             


B.
Signals for student               



attention                         


C.
Talk among students            


D.
Making assignments             


E.
Passing out books,             



supplies.                      


F.
Turning in work                   

From:  Organizing and Managing the Elementary School Classroom, Carolyn M. Evertson, et al, 

              University of Texas, Austin, Texas, 1981.
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Checklist Elementary Classroom Procedures










Current Procedures

G.
Handing back assignments       


H.
Make up work            


I.
Out-of-seat policies         


J.
Activities after work is          



finished                          

IV.
Small Group Activities                 


A.
Student movement into and        



out of group                      


B.
Bringing materials to        



group                             


C.
Expected behavior of students     



in group                          


D.
Expected behavior of students     



out of group                      

V.
Other Procedures                       


A.
Beginning school day              


B.
End of school day                 


C.
Student conduct during



delays, interruptions                     


D.
Fire drills                       


E.
Housekeeping and student          



helpers          
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WAYS TO ACCOMPLISH

STUDENT AC​COUNTABILITY
1.
Give clear and specific instruction for general work requirements.

2.
Communicate assignments and instructions so that every student understands them.

3.
Keep track of what students are doing.

4.
Establish procedures for checking some assign​ments in class.

5.
Develop grading procedures that will facilitate bookkeeping and be clear and fair for all students.

6.
Provide regular (daily if possible) academic feedback to students.

7. Provide incentives and rewards to increase student motivation. From:  

16

Checklist of Accountability Procedures

I.
Work Requirements



    

Current Procedu​res

A.
Heading papers                    


B.
Use of pen or pencil         


C.
Writing on back of paper          


D.
Neatness, legibility              


E.
Incomplete papers                 


F.
Late work                         


G.
Missed work                       


H.
Due dates                         


I.
Make-up work                      

II.
Communicating Assignments              


A.
Posting assignments          


B.
Requirements/grading              



criteria for assignments      


C.
Instructional groups              


D.
Provisions for absentees          


E.
Long term assignments             

III.
Monitoring Student Work                


A.
In class oral participation       


B.
Completion of in class            



assignments                       


C.
Completion of homework            



assignments                       


D.
Completion of stages of           



long-term assignments             

17

Checklist of Accountability Procedures

IV.
Checking Assignments in Class        Current Procedures  


A.
Students exchanging papers        


B.   
Marking and grading papers        


C.
Turning in papers                 

V.
Grading Procedures                     


A.
Determining report card grades    


B.
Recording grades                  


C.
Grading stages of long-term       



assignments                       


D.
Extra credit                      

VI.
Academic Feedback                      


A.
Rewards and incentives            


B.
Posting student work              


C.
Communication with parents        


D.
Students' record of their         



grades                            

18


Specific Teacher Strategies
I.
DEVELOP CLASSROOM MANAGEMENT PROCESS

A.
Include students in developing rules and consequences.


B.
Have plan ahead of time to respond when students break rules.


C.
Teach and model rules and expected procedures.


D.
Reinforce responsible behavior.


E.
Be consistent in following through with consequences.


F.
Utilize educational consequences to assist student in learning alternative behavioral choices.


G.
Post rules and consequences.


H.
Review rules periodically and modify as necessary.

II.
UTILIZE PROBLEM-SOLVING WITH STUDENT

A.
Teach problem-solving process



1.
Looking back at problem that led to rule being broken



2.
Reviewing rules



3.
Developing options



4.
Making a plan



5.
Evaluating success


B.
Teach social skills



1.
Clarify appropriate choices when faced with difficult situations.



2.
Examine cause - effect relationships

III.
GOAL-SETTING

(Focused on "what does it take for you to do your best?" rather than, "what does it take to get you to do the work?"  (External rewards)


A.
Student determined


B.
Attainable yet challenging


C.
Measurable


D.
Visual record

IV.
TEACHER STUDENTS HOW TO INTERNALIZE

A.
Teach what internalizer/externalizer is


B.
Provide activities for students to identify externalizer statements.


C.
Provide opportunities for students to change externalizer statements into internalizer statements


                                                                           19

V.
SELF-EVALUATION PROCEDURES

A.
Student self-monitoring systems


B.
Encourage opportunity for self-evaluation



1.
Checklists, written comments



2.
Oral "I feel best about ____​_, I want to improve _____"


C.
Problem Solving Form

VI.
EMPHASIS ON PROCESS AS WELL AS PRODUCT

A.
Acknowledge effort publicly and privately


B.
Show cause/effect "when you do _____, you get _____"


C.
Emphasis on pride in a job well done


D.
Grading for effort



1.
Achievement = Effort + Skills + Luck



2.
Effort - totally in my control



3.
Skills - partly in my control



4.
Luck - not in my control



5.
Emphasis on skills over smarts




a.
Skills are developed via hard work




b.
Smarts are "a given"



6.
Make risk taking safe by modeling an attitude of learning from mistakes (avoid perfectionism - unrealis​tic)

VII.
MAXIMIZE ENCOURAGEMENT RATHER THAN PRAISE
VIII.
COOPERATIVE LEARNING
IX.
USE RESPONSIBLE COMMUNICATION

A.
Use "I messages"


B.
Use reflective listening


C.
Avoid dishonest and why questions


D.        Avoid dishonest and why questions
20


GOAL SETTING
The most powerful method of helping discouraged learners develop a sense of control and responsibility, [internal].
Goal Imperatives:


1.
Short-term, practical, for a specific period of time and monitored and measured frequently.


2.
Must be attainable.  Within student control.


3.
Something the student wants to improve.  (Negotiated with, but seldom set by the adult.)


4.
Must offer some challenge to give pride in effort.


5.
Specific and measured in quantity of achievement.  ("I got three of four assignments in on time.")


6.
Students must see from frequent monitoring that he/she is making progress.


7.
Progress must be displayed visually, on some kind of scorecard.

** IMPORTANT -
One goal should be to improve on something the student already does well!  (Most won't be​lieve that they already do anything well.)

Adaptations to the Goal Setting Process:


Establish goals as an essential part of the class.


Score less frequently.


Reduce the number of goals.


Make them specific to a unit of study.



(Change them with each new unit.)







21
Successful Academic Performance

Goal Setting

Name___________________________ Date______

Student Goal

___________________________________________________________________________________________________________________________________________________

Initials_________

Responsible Choices 
(reaching goal)

____________________________________________________________________________________________________________________________________________________________________________________________________



Irresponsible Choices    (blocking reaching goal)

____________________________________________________________________________________________________________________________________________________________________________________________________









                     

Initials_______
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                     Effective Instructional Strategies

                         with 

       High Risk Behavior Students
A. Beginning a Lesson



1. Follow a set pattern when introducing material.



2.  Do not begin until everyone is paying attention.



3. Begin the lesson by removing distractions.



4. Clearly describe goals, activities and evaluation procedures associated with the lesson being presented.



5. Stimulate interest by relating the lesson to the student's lives or a previous lesson.



6. Start with a highly motivating activity in order to make the student's initial contact with the subject matter as positive as possible.



7. Hand out an outline, definitions or study guide to assist students in organizing their thoughts and focusing their attention.



8. Make a contest out of being ready to begin the class.


B. Giving Clear Instructions

1. Instructions need to include a statement concerning:




a. What students will be doing.




b. Why they are doing it.




c. How they can obtain assistance.




d. What to do with completed work.




e. What to do when they finish.

2. Vary the approach to giving instructions.

3. Employ attending and listening games to improve students' receiving skills.



4.  After giving instructions, have students paraphrase the directions, state any problems that might occur and make a commitment.



5.
Positively accept student's questions concerning directions.



6.
Place directions where they can be seen and referred to by students.



7.
Have students write out instructions prior to beginn​ing an activity.



8.
When students seem to be having difficulty following directions, consider breaking tasks down into smaller segments.



9.
Hand out worksheets or outlines prior to taking a field trip.

C. Maintaining Attention



1.
Arrange the classroom so that students do not have their backs to the speaker.



2.
Employ a seating arrangement which does not discriminate against some students.



3.
Employ a random selection in calling on students.



4.
Ask the question before calling on a student.



5.
Wait at least five seconds before answering a question or calling on.



6.
Employ games that encourage attentive listening.



7.
Ask students to respond to their classmates' answers.



8.
Model listening skills by paying close attention when students speak.



9.
Be animated.



10.
Reinforce student's efforts and maintain a high ration of positive to negative verbal statements.



11.
Vary instructional media and methods.



12.
Create anticipation.



13.
Use silences affectively.



14.
Ask questions that relate to students' own values or similar situations.



15.
Provide work at an appropriate level of difficulty.



16. When presenting difficult material, clearly ack​nowledge this fact, set a time limifor the presenta​tion and describe the type of follow-up activities that will clarify the lesson.


D. Pacing



1.
Develop an awareness of one's own teaching tempo.



2.
Watch for non-verbal cues which indicate that students are becoming confused, bored, restless, etc.



3.
Break activities up into short seg​ments.



4.
Provide struc​tured "short breaks" during lessons that last longer than 30 minutes.



5.
Vary the style as well as the content of instruc​tion.



6.
Do no bury students in a "handouts


E. Using Seatwork Effectively



1.
Seatwork should be diagnostic/prescriptive.



2.
Develop a specific procedure for obtaining assist​ance.



3.
Provide clear instructions concerning what to do when seatwork is completed.



4.
Add interest to seatwork by including cartoons, puzzles or personalized questions to worksheets.



5.
Monitor seatwork by moving around the room in a systematic manner.


F. Summarizing

1. At the end of a lesson or a school day, ask students to state or write in a journal one thing they have learned.

2. Have students play the role of a reporter and summarize what has been learned.

3. Have students create a skit to act out what they have learned.

4. Students can create learning displays.

5. Encourage students to present their learning to others.

6. Display student's work.



7.
Relate material to students' lives and interests.



8.
Provide frequent review sessions.



9.
Use tests as tools for summarizing learning.


G. Providing useful feedback and evaluation



1.
Assist students in viewing evaluation as part of the learning process.



2.
Students should know the criteria by which they will be evaluated.



3.
Relate feedback directly to individual or teacher goals.



4.
Record data so that students can monitor their progress.



5.
Provide immediate and specific feedback.



6.
Attempt to focus on positive accomplishments.



7.
Provide honest feedback.



8.
Ask students to list factors that contributed to their success.



9.
De-emphasize comparisons between students and their peers.



10.
De-emphasize grades as feedback on students' work.


        H. Making smooth transitions



1.
Arrange the classroom for efficient movement.



2.
Create and post a daily schedule and each morning discuss any schedule changes.



3.
Have material ready for the next lesson.



4.
Do not lose students' attention until you have given clear instructions for the following activity.



5.
Do not do tasks which can be done by students.



6.
Move around the room and attend to individual needs.



7.
Provide students with simple, step-by-step direc​tions.



8.
Employ group competition to stimulate more orderly transitions.



9.
Develop transition activities.

I. Handling minor disruptions



1.
Arrange seating pattern so that the teacher can see and easily move to be near all students.



2.
Scan the class frequently in order to notice and respond to potential problems or minor disruptions.



3.
The disruptive impact of the teacher's intervention should not be greater than that of dealing with the problem.



4.
An inappropriately angry teacher response creates tension and increases disobedience and disruptive behavior.



5.
A "positive ripple effect" is associated with a calm and immediate response to a problem.



6.
When misbehavior occurs, the first step is to quietly make contact with the student.



7.
Employ effective communication skills when resolving con​flicts.



8.
Remind students of the classroom responsibilities they are not demonstrat​ing.



9.
When one or two students are being extremely disruptive it is best to focus the other students' attention on their task and then talk privately with the disruptive student(s).

WAYS OF MODIFYING INSTRUCTION
Foster the idea that individual differences are normal, expected and acceptable.  Permit the use of alternatives without penalty.

A.
Alternative ways for students TO GET THE INFORMATION

1.
Through listening --

to tape record, friend, tutor, parents, but in a manner suitable for the content and listener.


2.
Alternate reading material


3.
Observation and discussion


4.
Videotape

B.
Altered ASSIGNMENT

1.
Shortened (Speed or reception, integration and expression varies widely)


2.
Directions provided so student can get most important parts in case all cannot be done.


3.
Provisions for abbreviated or coded answers

C.
Alternate LESSON or COURSE OF STUDY

D.
Alternate ways of FEEDBACK from student to teacher


1.
Answers given orally in conference or on tape recorder


2.
Demonstration


3.
Read by and/or written by someone else with answers as given by student


4.
Allowing use of notes, list of correctly spelled words, etc.  (in line with specific behaviors of the learner)

E.
Adjusted EVALUATION

1.
Graded for student understanding rather than the mechanics of production which are beyond students capacity to perform (especially fine-motor coordination activities)


2.
Graded in accordance with pre-determined and agreed (attainable) objectives


3.
Use of criterion rather than comparison grading


4.
Pre-test - post-test gains


5.
Consider effort and improvement (improving from 40% to 65% doesn't matter if you still receive a failing mark)

F.
CLASSROOM ADJUSTMENTS

1.
Be aware.  Help in a positive fashion


2.
Limit the number of tasks attempted at one time.


3.
Make completion of tasks possible.  Lessons may be divided into shorter segments; some reading matter can be condensed into charts or other forms.  Don't crowd material on a form.  Give help with vocabulary.  Provide learning aids.

Students have their own rate and style of learning.  The teacher has to HELP THEM UNDERSTAND their individual strengths and weaknesses, how best to accomplish the most possible.


Managing Surface Behavior 
The following techniques are designed to be used by a teacher to maintain the surface behavior of children in the classroom.  They are intervention techniques used spontaneously as problems or disruptions arise.  They should be used in conjunction with a well planned program based on the teacher's knowledge of each individual student's needs.

1.
Planned ignoring:  Much child behavior carries its own limited power and will soon exhaust itself if it is not replenished (especially if the behavior is done to "get the teachers goat").  Assuming the behavior will not spread to others, it might be possible for the teacher to ignore the behavior and thus extinguish it.


Example:  Bobby sometimes comes to class very excited and very active.  The result of ignoring his initial antics is that he soon gets seated and relatively quiet at which time I will smile at him and touch his shoulder.  He responds with a broad grin, and a positive attitude toward his time with me in class.

2.
Signal interference:  Teachers have a variety of signals that communicate to the child a feeling of disapproval and control.  These nonverbal techniques include such things as eye contact, hand gestures, tapping or snapping fingers, coughing or clearing one's throat, facial frowns, and body postures.  These techniques seem most effective at the beginning stages of misbehavior.


Example:  When a student begins to act up, I find that a glance in his direction often will stop the behavior for a while.  I find that this technique is most effective for students with whom I have developed relationships.

3.
Proximity control:  Every teacher knows how effective it is to stand near a child who is having difficulty.  The teacher is a source of protection, strength, and identification and helps the child control his impulses by her proximity.


Example:  If a student is off task or beginning to talk while I'm talking, I will continue to talk to the group while, at the same time, I will move toward him or even stand next to him for a moment, This may go unnoticed by the other students since I normally move about the room as I talk.  The result is, the child is not embarrassed or given unnecessary attention, and the talking or off task behavior stops for a time.

4.
Interest boosting:  If a student's interest in his work is declining, and he is showing signs of boredom or restlessness, it may be helpful for the teacher to show an interest in the student.  The teacher may engage the student in a conversa​tion on a topic which is of interest to him.  Stimulating the child's interest may motivate him to continue his work, and/or help him view the teacher as a person to please.


Example:  Fred was an avid collector of Civil War memorabilia.  Fred also became bored easily because he found his assign​ments to be "too easy" or "the same old stuff".  When this happened, he would draw pictures or daydream and his assignments would not be completed.
I knew a little about the Civil War, but there was much I could learn.  I asked him about the weapons of the Civil War one day when I noticed him drawing a rifle.  His face brightened and he talked to me quietly for about 10 minutes.  At that point, I asked him if he felt he could complete his assignment and told him I would like to talk to him again about his interests.  He finished his work and now seems more inter​ested in class.

5.
Tension decontamination through humor:  Most of us are aware of how a funny comment is able to defuse a tense situation.  It makes everyone feel more comfortable.

6.
Hurdle lessons:  Students occasionally experience difficulty with classroom assignments.  Many students seek help from the teacher or peers when appropriate.  Other students skip over the difficulty and go on to work they can do.  Occasional​ly, however, some students stop working and don't know what to do next.  They need to be able to overcome the obstacle that has them stopped.  The teacher can be most helpful in getting the student back on task by doing (or solving) the problem with the student thus removing the hurdle and allowing the student to continue.


Example:  Louise is a very intense child.  She pushes herself, and has high expectations for herself and others.  When she experiences difficulty with her work, she becomes frustrated and angry.  Often her anger blocks logical problem solving, and doesn't allow her to use her skills, thus increasing her frustration.  If I can recognize her frustration when it first appears, I can help Louise over the hurdle, and she can usually get back on task and remain calm.

7. Restructuring the classroom program:  How much can a teacher deviate from his scheduled program and still feel he is meeting his teaching respon​sibilities?  Some teachers feel compelled to follow their class schedule rigidly.  They feel students should learn discipline and self control.  Other teachers feel it necessary to be flexible and sensitive to the students' needs and concerns.  Some middle ground seems most sensible.  Discipline and structure are valuable, but not when they fly in the face of a general class need.  Moderate restructuring based on affective as well as academic goals can be a very effective technique.  Restructuring is appropriate when it is necessary to drain off high tension or emotion in the classroom.  The technique is, as its name implies, simply a change of plan, format, task, or location based on a perceived need to drain off tension or high emotion in the total class.


Example:  Just before class, two girls got into an especially vicious fight.  Students immediately formed an audience, and began speculating what caused the fight.  After the fight was stopped, and students went to class, the emotions were still very high, and many students were seeking information while others were proudly telling their version of what happened.  The science teacher realized how difficult it would be to have his class attend to cells, (he was also curious himself) so he opened the class to a discussion of what happened and how fighting made us feel.  He was able to talk about adrenalin and muscle cells as a spin-off!

8.
Support from routine:  We all need structure.  Some children need more than others before they feel comfortable and secure.  Some become anxious without a set routine.  To help these children, a daily schedule should be provided to help allay some of their feelings of anxiety.  They know what is expected of them and can prepare for the activity.

9.
Direct appeal to values:  A teacher can often appeal to a child's values when intervening in a problem situation.  He might: (a) Appeal to the relationship of the teacher with the child.  For example, "You seem angry with me.  Have I been unfair with you?"  (b) Appeal to reality consequences.  For example, "I know you're angry, but if you break that aquarium, the fish will all die, and you'll have to replace it with your own money."  (c) Appeal to a child's need for peer approval.  For example, "Your classmates will be pretty angry if you continue to interrupt them and correct them."  (d) Appeal to the child's sense of the teacher's power of authority.  For example, tell him that as a teacher you cannot allow his behavior to continue, but that you still care about him.  (e) Appeal to the child's self-respect.  For example, "I know you'll be mad with yourself if you tear up that paper you worked on all period."

10.
Removing seductive objects:  It is difficult for the teacher to compete with certain objects, such as squirt guns and balloons and other similar seductive objects.  Sometimes removing seductive objects leads to power struggles.  Take a strong interest in the object and politely ask to see it or handle it.  Once in your hand, you have the option of returning it with a request for it to disappear for the remainder of the period, or to keep it with a promise to return it at the end of the period.  This technique is most effective if you have a relationship with the student.

11.
Antiseptic bounce:  When a child's behavior has reached a point where the teacher questions whether or not the child will respond to verbal controls, it is best to ask the child to leave the room for a few minutes - perhaps to get a during, wash up, or deliver a message.


In antiseptic bouncing, there is no intent of punishing the child, but simply to protect and help him and/or the group to get over their feelings of anger, disappointment, uncontrol​lable laughter, hiccups, etc.  Unfortunately, many schools do not have a place to which the classroom teacher can send a child that the child will not think of as a punishment.

12.
Physical restraint:  Once in a while, a child will lose complete control and threaten to injure himself and others.  In such emergencies, firmly but not roughly, with no indica​tion of punishment - only concern.  Such techniques as shaking, hitting, or spanking make it harder for him to believe the teacher really wants to help him.


The preferred physical hold is for the adult to cross the child's arms around his sides while the adult stands behind him holding the child's wrists.  It is become necessary to control the child further, the adult can move the child to the floor with arms crossed in front as before, and apply his weight across the child's hips and waist.  be careful to avoid being butted or kicked.  There is no danger that the child will be injured in this position, although he might scream that you are hurting him.  There are usually four different phases that child passes though:  (1)  Being held, he becomes enraged.  He may swear, bite, and carry on in a primitive way.  


The teacher, although frightened or angry, must provide the nonaggressive handling the child needs.  The teacher's control system must take over until the child is operating again.  (2)  The child begins to cry - his defenses are down.  His tough​ness has vanished and his inadequacy and immaturity are evident.  (3)  The child becomes silent or asks to be let go.  If the teacher feels the child has gained control - he lets go.  The teacher, not the child, must make the decision.  As he gains control, his language becomes better, more logical and coherent.  (4)  He usually will try to save face by pulling away or making a sly remark.


If possible, do not hold a child in the classroom.  If it cannot be avoided, get the class away from him.  Later, the teacher must explain to the class exactly what happened to save face for the child.  The relationship with the child usually will improve significantly.  The message the child receives is, "I care enough about you to protect you from your own dangero​us impulses."

Adapted from:  Conflict in the Classroom, Long, Morse, and Newman.  Belmont, California: Wadsworth (3rd Ed.), 1976.  pp. 306-316.
Teacher Guidelines for Student Behavior*
1.
Work at being the kind of person children like and trust, and remember that everyone needs success -- particularly those with a record of failure.  Maintain the respect of the class without being condescending.  
2.
Maintain a cheerful and attractive classroom rather than a disorderly one which might encourage unruly behavior.  Also, remember that a pleasant voice, a neat appearance, and a positive attitude are contagious.

3.
Get to know your students.  Teachers who know their students soon develop almost a sixth sense for anticipating trouble before it begins.  Effective teachers report that students frequently believe them to have eyes in the back of their heads.

4.
Be enthusiastic and courteous and keep your sense of humor.  Teachers who really believe that children and learning are important tend to be enthusias​tic, and that enthusiasm is contagious.  Be as courteous to your class as you wish them to be with you.  Also, don't "see" everything that happens; learn to ignore some things and laugh at others.

5.
Make education interesting and relevant to children's lives.  Teachers who believe they can get by without planning may get away with it temporarily, but before long lack of organiza​tion and imagination will produce dreary lessons, student restive​ness, increasing discontent, and ultimate chaos.  My guess is that the largest number of classroom offenses occur because the curriculum is dull and the teacher has planned poorly.

6.
Don't use school work as punishment.  (Linda told her mother that she hated both school and her fifth grade teacher.  "every time we forget to act like prisoners in a reform school," she said, "we have more written work.")  Give reasonable assignments, and don't be vague and ambiguous when giving directions.

7.
Never use threats in an effort to enforce discipline.  What will you do if a child takes up the challenge -- as someone ultimately will?  A threat that is not carried out only makes the teacher look foolish.  (For example, a teacher threatening to read aloud confiscated notes may end up in confrontation with a militant who refuses to part with a note, or a teacher looking silly after reading aloud a note that proves to be deliberate plant.)
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8.
Never humiliate a child.  Publicly scolding or ridiculing students will make them bitter and will probably turn the rest of the class against the teacher.  (A ninth grade teacher sharpened the fine-boned edge of his tongue against a borderline dropout.  When the boy did drop out of school, the class was extremely antagonistic to the teacher for the remainder of the year.)

9.
Avoid arguing with your pupils.  Discussions about classwork are invaluable, but arguments that become emotional en​counters with pupil freedom fighters create ill will on both sides, sometimes with rather surprising side effects.  (The group of seventh graders, who requested that they be trans​ferred to another class because all they ever did was argue with their teacher, knew the difference between discussion and argument.)

10.
Don't act as though you expect trouble or you will almost certainly encounter some.  (Mr. Potter consistently reported Bennie as a troublemaker, although no other teacher did.  Bennie reported, "No matter what I do for Mr. Potter, it's wrong."  Mr. Potter explained, "I had Bennie's brother two years ago, and he was a trouble-maker.  I told Bennie the first day of school that I wouldn't put up with any nonsense from him.")

11.
Let students know you care.  Caring means determining, preferably jointly with the class, what is acceptable and what is not, both in terms of behavior and achievement, continually keeping in mind that all children differ and that what is reasonable and acceptable with one group may not be with another.


Caring means that you are interested in what your students have to say even though it may not pertain directly to the lesson and that you must forego doing all the talking.

12.
Establish as few rules as possible and keep them as simple as possible.  Examine them carefully from time to time and eliminate those that are unnecessary.  (For years, one school enforced a rule that no club could meet on Thursday after​noons.  When a new teacher asked why this was so, no one could give a reason.  Eventually someone remembered that a long extinct service organization had conducted activities for children in a nearby building on Thursday afternoons.)

13.
Expect to handle the normal kinds of misbehavior yourself, but seek assistance for those problems that need the skills of a specialist.
*Adapted from "Discipline Is Caring" by Alvin W. Howard.  Copyright   by the National Education Association of the United States.
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Creative Ways to Teach Expectations
1.
PUPPET PLAYS:  Use puppets to role play good and inappropri​ate behaviors.  Have students discuss what was appropriate.  Have students identify what be​haviors were not appropriate; what rules related to the behaviors and what behaviors should have happened instead.

2.
CLASS BOOKLET:  Have students make a booklet of class and school rules.  Students should also illustrate this booklet.  When the booklet is complete, students should take it home, share it with parents, and both sign the last page of the book as a contract for self-discipline.

3.
STORY TIME:  In September, read books to students that teach lessons on following rules and procedures and the rewards from self-discipline.

4.
FILMSTRIPS/SLIDES:  Have students illustrate rules using permanent felt tip pens on blank filmstrips or slides.  Show the video creations to the entire class.

5.
POSTERS:  Have students make good behavior, good study habits, safety rules, etc., posters for the classroom, school hallways, cafeteria, and so on.  Hang them where appropriate to remind students of your expectations.

6.
LETTERS:  Teach how to write friendly letters.  Have students write letters to playground aides, bus drivers, cooks, custo​dians, the principal, etc., regarding the rules and their plans to be self-disciplined in the area of interest to whom the letter is written.

7.
POSITIVE WRITING:  Discuss with students how to rewrite/edit rules and routines which are negatively stated into positive statements.  Assign students to draft a list of rules which are all positive.

8.
T.V. PROGRAM:  Using a banner of paper on a roll and a box with slits for the paper to move through, assign students to work in pairs to create picture frames of illustrations depict​ing a TV program on class rules.

9.
ROUND TABLE DISCUSSIONS:  Divide stu​dents into small round table groups.  Give students topics to discuss regarding specific rules or routines.  "What is your opinion concerning the rule....?"
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10.
OOPS, I GOOFED!:  Conduct a class discussion on student experiences when they broke a rule.  Have students share a personal experi​ence when they goofed in their behavior.  Have students share what they should have done instead.  Focus in on the 
idea that we all make mistakes and it is OK if you learn from the mistake and don't repeat it.

11.
CREATE A PLAY:  Have students write and produce a play on rules and procedures.  Have students present the play to other classes in the school.

12.
SCHOOL IN RELATION TO COMMUNITY RULES:  Have students share how school rules and the reasons for following them relate to community rules and their responsibilities as citizens.

13.
RULE UNSCRAMBLE:  Have your class/school rules stated in phrases.  Mix-up the words in the phrase.  Have students put the words in correct order so they make sense.  Or mix-up the letters of the words in a rule and have students put the letters of each word back in order so rules make sense.

14.
RULE BINGO:  Make bingo cards with classroo​m/school rules listed in each square.  Have a student or the teacher act out the rule.  Students cover the square if they have the rule listed that is being acted out.

15.
FEELINGS:  Discuss and use pictures to focus student awareness on others feelings when rules are broken.

16.
WRONG WAY:  Have students role play the wrong way to behave or the wrong way to follow procedures.  Video tape the role playing and have the whole group review and discuss the role playing and have the whole group review and discuss not only what was done wrong, but how to do it the right way.

17.
HUG OR HANDSHAKE:  When the teacher or students "catch" others following the rules, ask them if they want a hug or handshake and reward them with their wish.

18.
CONTRACT FOR SUCCESS:  Have students write a letter to their parents listing the rules for the class and their plan for successful behavior and self-discipline for the school year.  Have students take the letter home and review it with their parents.  All persons sign the Contract for Success.  Student returns the contract to school the next day.
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19.
PICTURE SIGNALS:  Have pictures as signals for each classroom rule.  For example, ears for the rule, "We listen politely", or, chair for, "Sit correctly in your chair."  Then use the pictures to signal a student if they are not following the rule.  
The picture signals allow silent manage​ment rather than having to stop teaching to tell a student what they are doing wrong.

20.
COMIC STRIPS:  Have students make comic strips illustrating class rules.

21.
VISITING KEY PEOPLE:  Have your students visit the cooks and tell them the rules for the cafeteria.

22.
PUNCH-OFF CARDS:  Give each student an index card.  If they are breaking a rule, punch a hole in their card.  After so many holes, the student loses a privilege.  The positive side to this idea... Give each student an index card.  When you "catch" them following rules and procedures, punch their card.  After so many punches, the student earns a privilege; or have a system that certain privileges cost so many punches.  Students may save their punches to earn the privilege of their choice.

23.
PARTY POINTS:  Have class determine a theme for a class party--popcorn party, ice cream party, etc. and the number of points they need to earn for the party.  When the whole class is on-task (etc.) give them a point toward their party.

24.
RULES IN THE SACK:  Write rules on cards and put them into a paper sack.  Have a student draw out a rule from the sack and explain it to the rest of the class.

25.
CANDID CAMERA:  Video tape students (without them knowing if possible during routine lessons and activities.  Then later play back the tape and have students review and chart behaviors.  Have students discuss the areas needing improve​ment and the areas of self-discipline shown.

26.
ANIMAL SIMILES:  Develop rules using animal similes, such as "Be smart like a mouse", "Be wise as an owl."  Have children write and illustrate rules.

27.
HIDDEN RULES:  Fold paper.  On the inside write the class rule.  On the outside of the folded paper give clues to the rule.  Students read clues and guess the rule.  They open the folded paper to see if they are correct.  This also works well for a bulletin board display.
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28.
NUMBERED RULES:  Give each classroom rule a number.  When a student is following a rule correctly, ask students to hold up the number of fingers which relates to the rule being followed.  Or when teaching rules, give clues for a specific rule and students hold up the correct number of fingers for the correct numbered rule.

29.
DISCRIMINATION:  Develop a list of correct and incorrect behaviors relating to the rules and routines of the classroom and school.  Have students read through the list and separ​ate the correct from the incorrect thus making tow lists from the one.  Use this discrimination activity during a reading class.

30.
WHEEL OF FORTUNE:  Play Wheel of Fortune where rules are the puzzles to be solved.  Students guess letters of the puzzle and try to guess the rule in the puzzle.

31.
AWARDS:  Design certificates or book marker awards for classroom rules.  Give students the awards when their behavior reflects appropriate behavior in relation to the specific rule.

32.
RULE PROPOSALS:  Have students write proposals for classroom rules including narra​tive statements as to why their proposals are necessary and important.

33.
CELEBRITY RULES:  Using pictures of famous people, have students draw balloon statements from the people relating a class rule.  As an example, have a picture of Ronald Reagan with a caption saying, "I walk quietly when I go to the bathroom."  Post the celebrity rules all over the classroom and school.

34.
PICTURE POSTERS:  Have students bring a picture of them​selves to school.  Use student pictures on posters to highlight a school rule.  "The following students believe it is important to respect all teachers."  Show their pictures listing their names and grades.  Post the posters throughout the school.  Use positive peer pressure for pride in school.
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SKILLS OF INDEPENDENCE

MY RESPONSIBILITIES

Name__________________________________________________    Date:_______​__________

As a Student, I can manage my own behavior.

I show how well I can manage my own behavior in the following ways:










Almost       I'm










Always       Trying       Some​times

1.
I follow directions immediately.



                
           


        
2.
I am able to get along with others


(no arguing, fighting, name-calling,


hitting, kicking, pushing, etc.).



               
           


        
3.
I speak respectfully to others


(adults and other students).




               
              

         
4.
I respect school property and the


property of others.





               
              

         
5.
I can get myself in and get ready


for work (into building, classroom,


library, cafeteria, etc.).




                
              
  
       
6.
I can get myself out without playing around.

                
              
_____
7.
I walk quietly when moving through


the building.






              
              
 
        
8.
I follow lunchtime rules, in the cafeteria, on


the playground, and in the shelters.


                
              
_____

9.
I carefully complete my assignments


on time, staying on task, working


quietly, and not disturbing others.



                
              
   
      
10.
I talk in the classroom only when permitted. 

              
              

         
Student________________________________
           Date________________________​

 Teacher______________________________

Parent______________________

Teach To

Transitions
Anticipatory Set:

Show a schedule of their classes.  See how many changes must be made in the day.  How many minutes could be wasted?

Objective/Purpose:

TLWBAT (The Learner Will Be Able To) to make transitions so that there will be minimal distractions and loss of time.

Input: 


Clarify with students that they are expected to

(1)
Have all materials ready.


(2)
Change tasks quietly.


(3)
Move directly to assigned work area.


(4)
Immediate pay attention to teacher.

Check for Understanding:

Ask students to show how  many understand these expectations  Teachers calls on students.

Modeling

Roles play transition time behavior.

Guided Practice:

Everyone go through the steps listed as input.

Independent Practice:

(1)
Observe transition times throughout the day.


(2)
Mass reinforcement in beginning.


(3)
Re-teach as necessary.

*This would be an effective exercise as a time for teachers to use a sponge activity.

Excerpted from "Teach To's", Teaching Prosocial Skills
Classroom Accommodations Checklist
PHYSICAL ARRANGEMENT OF ROOM:

____Seating student near the teacher

____Seating student near a positive role model

____Standing near the student when giving directions or presenting lessons

____Avoiding distracting stimuli (air conditioner, high traffic area, etc.)

____Increasing distance between desks
____Changes students seat occasionally

LESSON PRESENTATION:

____Pairing students to check work

____Writing key points on board

____Providing peer tutoring

____Providing visual aids, large print, films

____Providing peer note taker

____Making sure directions are understood by checking for understanding with targeted students
____Including a variety of activities during each lesson

____Repeating directions to the student after they have been given to the class: then have him/her repeat and explain direction to teacher

____Providing written outline

____Allowing student to tape record lessons

____Having child review key points orally

____Teaching through multi-sensory modes, visual, auditory, kinesthetic, olfactory

____Using computer-assisted instruction

____Accompany oral directions with written directions for child to refer to blackboard/whiteboard or paper

____Provide a model to help students, post the model and refer to it often

____Provide cross age peer tutoring

____Assist the student in finding the main ideas by underlying, highlighting, cue cards, etc.

____Breaking longer presentations into shorter segments
____ Allow student to respond in a variety of different ways

ASSIGNMENTS/WORKSHEETS:

____Giving extra time to complete tasks

____Simplifying complex directions

____Handing worksheets out one at a time

____Reducing the reading level of the assignments

____Requiring fewer correct responses to achieve grade (quality vs. quantity)

____Allowing student to tape record assignments/homework

____Providing a structured routine in written form

____Providing study skills training/learning strategies

____Giving frequent short quizzes and avoiding long tests

____Shortening assignments; breaking work into smaller segments

____Allowing typewritten or computer printed assignments prepared by the student or dictated by the student and recorded by someone else if needed

____Using self-monitoring devices

____Reducing homework assignments

___  No grading handwriting

____Student could not be allowed to use cursive or manuscript writing

____Reversals and transpositions of letters and numbers should not be marked wrong; however they should be pointed out for correction

____Do not require lengthy outside reading assignments

____Teacher monitor students self-paced assignments (daily, weekly, bi-weekly)

____Arrangements for homework assignments to reach home with clear, concise directions

____Recognize and give credit for student's oral participation in class
____Modify textbooks or workbooks
____ Tailor homework assignments
​​​​____Utilize supplementary materials

TEST TAKING:

____Allowing open book exams

____Giving exam orally

____Giving take home tests

____Using more objective items (fewer essay responses)

____Allowing student to give test answers on tape recorder

____Giving frequent short quizzes, not long exams

____Allowing extra time for exam

____Reading test item to student

____Avoid placing student under pressure of time or competition
​​​____ Provide sample of and/or practice test

ORGANIZATION:

____Providing peer assistance with organizational skills

____Assigning volunteer homework buddy

____Allowing student to have an extra set of books at home

____Sending daily/weekly progress reports home

____Developing a reward system for in-schoolwork and homework   completion

____Providing student with a homework assignment notebook

BEHAVIORS:

____Use of timers to facilitate task completion

____Structure transitional and unstructured times (recess, hallways, lunchroom, locker room, library, assembly, field trips, etc.)

____Encouraging specific targeted behaviors

____Using self-monitoring strategies

____Giving extra privileges and rewards

____Keeping classroom rules simple and clear
____ Monitor stress and fatigue; adjust activities
____Making "prudent use" of corrective interventions
____Allowing for short breaks between assignments

____Cueing student to stay on task (nonverbal signal)

____Marking student's correct answers, not his mistakes

____Implementing a classroom behavior management system

____Allowing student time out of seat to run errands, etc.

____Ignoring inappropriate behaviors not drastically outside classroom limits

____Allowing legitimate movement

____Contracting with the student

____Increasing the immediacy of encouragement or recognition
____Implementing time-out procedures
____Implementing home/school communication
____Repeat and simplify interactions
____ Provide extra supervision during transitions and other unstructured time
____ Survey student for effective reinforcers

____ Determine triggers and develop preventative plans

Responding to Disruptive Behavior
While most students comply with a teacher’s initial request to change a disruptive behavior, students with a record of behavior problems require more than four teacher responses before they comply.  This may occur for several reasons.  First, students with ongoing behavior problems often have serious social skill processing deficits.  They may misinterpret social cues and believe the teacher is criticizing them, saying she or he does not value or like them, or being disrespectful of them when this may not be the case.  Therefore, students who feel threatened and defensive and respond with anger or withdrawal to teacher responses other students would find rather bland.  Second, because students with behavioral issues often have low frustration tolerance, poor impulse control, deficits in critical thinking skills, and limited ability to consider alternative responses to the perceived attack, they are more likely to have an emotionally charged reaction and respond in ways that escalate what may have initially been a calm teacher request to stop a behavior.

When working with students with behavioral issues, it is particularly important that the adult directly involved with the student be actively involved in dealing with behavior problems that arise.  Many of these students have had a history of rejection and lack of involvement from caregivers.  When adults such as teachers and instructional assistants who are important parts of their daily life refer these students to an administrator or other specialist, the student may perceive that the adult does not care enough about them to solve the problem themselves.  In addition, the adult is sending the message that they do not have the skill to resolve the conflict.  Both of these messages may replicate events in the student’s life that were factors associated with their handicapping condition and therefore may exacerbate the emotional problems underlying the inappropriate behavior.  Conversely, when the adult can respond calmly and effectively to the student’s behavior problems, they communicate to the student that the adult values them and is capable of helping the student deal with their inappropriate behavior.  This helps develop a sense of hope and a positive sense of self-esteem in the student - critical factors in the student beginning to develop a belief system that they can be successful and that they are normal.

In addition to whenever possible handling situations as they occur, it is also essential that adults use natural and logical correction rather than arbitrary authority when responding to inappropriate behavior.  In discussing methods for responding to students who are potentially disruptive, Garbarino (1999) notes that, “adults dealing with kids should avoid power assertion whenever possible to reduce the experience of threat and thus maintain the youth in an emotionally engaged and nonaggressive state”. Students with behavioral issues can function like burn victims in that they are highly sensitive to even minor abrasive interactions.  While adults must carefully monitor and quickly respond to student behavior that violates the rights of others, these responses must be made in a manner that treats students with dignity and calmly provides them with information that will help them make responsible decisions. “These students are often confused and frightened by their lack of self-control during stressful situations, and are often receptive to teachers who respect the students’ dignity while providing assistance to the student without resorting to hostile threats or confrontations (Abrams & Segal, 1998, ).

General Methods for Responding to Disruptive Behavior

It is important that staff use strategies that prevent serious behavior disruptions by using best-accepted practices for preventing and minimizing these behaviors.  This sections presents a number of methods adults can use that will help prevent minor problems from becoming serious disruptions.  Before examining specific methods for responding to disruptive behavior, it is important to place these interventions in the context of findings regarding interventions associated with positive behavior gains for children involved in aggressive, disruptive behaviors.  A number of studies suggest that that demonstrates anticipation and early response to students’ needs, calm, respectful responses, and structure within the setting is associated with more positive child behavior.   

1. Scan the class frequently in order to notice and respond to potential problems or minor disruptions. One of the most difficult tasks for beginning teachers to learn is how to attend to more than one thing at a time. Teachers frequently become so engrossed in working with a group or an individual student that they fail to notice potential problems stemming from a frustrated student or a minor argument. Although it is important to attend to the student(s) being taught, teachers must learn to frequently scan the room.  In addition, teachers will be most effective in monitoring student behavior if they position themselves so they are able to see all students at all times.

2. The disruptive influence of the teacher's intervention should not be greater than the disruption it is intended to reduce. Teachers often create more disruptions with their attempts to discipline students than the students are causing themselves. Whenever possible, ignore minor disruptions. If an individual student continually creates minor disruptions, this problem can be dealt with more effectively by discussing the issue privately with the student.  Many times a simple intervention such as changing the task in which the student is engaged deescalates the behavior more effectively than a counseling or confrontational interaction.

3. An inappropriately angry teacher response creates tension and increases disobedience and disruptive behavior.  Both Kounin (1970) and Brophy and Evertson (1976) found evidence of a "negative ripple effect" associated with harsh teacher criticism. Rather than improving student behavior, students tend to become more anxious and disruptive in classes characterized by harsh discipline. Although firmness can have a positive effect on classroom behavior, it should be associated with teacher warmth, politeness, and explanations.

 4. A positive ripple effect is associated with a calm and immediate response to a problem. When teachers react calmly and quickly to a student's disruptive behavior, other students respond by improving their own behavior. When irresponsible behavior occurs, the first step is to make contact quietly with the student. This can be done with a glance, by moving close to the student, by touching the student on the shoulder, or by asking the student for an on‑task response. When asking the student to respond, always ask an open-ended question (as opposed to a closed-ended question which would require a one work response) and one the student can answer.  If the student has obviously not been listening to the discussion, you will embarrass them by asking them to respond.  Students with histories of behavioral issues are highly sensitive to being embarrassed and often understand that this was not a thoughtful response by the teacher.  Unfortunately, instead of simply ignoring this or discussing it with the teacher, a student with behavioral problems is likely to withdraw or act out.  Therefore, it is more productive to ask the student a new question or rephrase the previous question so the student can become involved again.  Another approach is to make a positive contact with the student the moment he begins to work on the assignment or focus on the class discussion.  Students can be positioned for success by the teaching providing them with the questions and answers or expectations for the task prior to the class session.  The student can then be more meaningfully and successfully engaged; a factor that reduces the likelihood of in-class disruptions.

5. Remind students of the classroom expectation or procedure they are not demonstrating. Rather than yelling, "Chris, stop bothering Sean while he’s working!" simply walk over to Chris and say quietly, "Chris, I am having a difficult time teaching when you talk to your neighbor.  It feels disrespectful to me.“ You could also point to the chart you developed regarding what it looks like and sounds like to be an effective student and ask the student if he could use these skills. Similarly, if an entire group is becoming disruptive ask them to describe their behavior and mention any classroom procedures that are being neglected.

6. When one or two students are being extremely disruptive, it is best to focus the other students' attention on their task and then talk privately with the disruptive students.  You might say, "Would you all please help me by working quietly on your DOL sentences?” A teaching assistant can take over the class instruction while you focus on the disruptive student (s). By handling the situation calmly and positively, you indicate your competence, which in turn will have a calming effect on the other students.

7. Provide students with choices.  The most powerful corrective intervention is to work with students to understand their choices. The choices that were available, the choices he or she made, and the choices currently available. This responds to students' needs for competence and power and helps to reduce their perception that someone is trying to control them or is going to do something to them. For example, if a student appears unready to leave an area, instead of saying, "I'll give you ten more seconds to leave this area or you will be in even more trouble"' we might say, "Looks like you're pretty upset right now. Would you rather wait in the quiet area or go in the hall with Mrs. Rodriques to chat about this and work out a solution?"

 8. Remind the student of the positive consequences associated with behaving in a prosocial manner. For example, you might say, "If you ask in a positive way, Johnny might let you stand in line and we'll get to go out to recess sooner and have more time to play.

9. Reinforce behavior of students close by who are behaving in a desired manner. For example, you could say, "Juan, it really helps me teach the lesson when you sit quietly and look at the overhead. Thank you."

10. If a student appears to need assistance, acknowledge this and provide the assistance. For example, if a student is acting out and you notice she is having difficulty because she cannot draw a straight line, you could provide the student with a ruler. This type of quick environmental analysis can go a long way toward reducing behavior problems. This can be supplemented by a comment such as, "When you have the right equipment, you really do well, Louanna. Next time you have trouble, try to think about what would help you, so you can solve the problem rather than getting upset."

11. Ignore the behavior. Ignoring is best only for behaviors that cause only limited interference with your ability to teach or students' ability to learn. While this strategy can be effective for minor behaviors, it also suggests you are not aware of the irresponsible behavior or that you do not care about the behavior. In addition, the behavior may be reinforced by attention from other students. It is best to ignore only minor behavior issues and to associate this ignoring with recognition and encouragement for appropriate behavior.  When the student does stop the behavior almost immediately, provide positive feedback to the student for being on task.

12. Use a prearranged signal you have negotiated with the students and which they have learned means the behavior needs to stop.  This might involve pointing to the classroom expectations or your list of what it looks like and sounds like to be an effective student, or simply a surprised or confused look‑to indicate you're surprised to see such a helpful student disrupting the class. We suggest that you do not use the “evil eye” or dirty look many teachers have been taught. Likewise, these are not behaviors that enhance students' self‑esteem, and they are, therefore, not a desirable classroom intervention. It is imperative that adults model with students the behaviors they would use with their colleagues, and friends.

13. Use proximity control. Simply move closer to a student who is acting irresponsibly. This can ideally be done as you continue to teach.

14. Place a small note (sticky notes work well) on the student’ desk. This might involve an invitation to talk with you when the lesson is over, a statement that you will soon be switching to an activity the student particularly enjoys, or a strategy the student might use to solve the problem.

15. Call on the student or involve him by using his name in a story or question. Sometimes mild inappropriate behavior is a sign of boredom or lack of engagement. Simply providing a brief engagement can reconnect the student with the lesson.

16. Increase interest by using humor or connecting the lesson to some topic in which the student may be particularly interested. For example, if the lesson involves division, you might relate it to how athletes' batting averages or shooting percentages are calculated. Similarly, a lesson on passing a law might be spiced up by commenting on impending legislation related to limiting teenage drivers' rights.

  17.  Provide the student with an opportunity to remove her/himself briefly from the setting.  This is an important skill students need to learn in assuming responsibility for themselves.  Many classrooms have a quiet area where students can go for short breaks.

  18.  Give the student a task to do - perhaps to run an errand to the office or some other activity that allows the student to move about.

  19.  Allow the student to use some relaxation method they have been taught.  Counting to ten or taking ten deep breaths are basic examples.

Responding to Defiant Behavior Guidelines
Although these methods listed above are often effective, every teacher who works with students knows there are numerous instances when, even in the most positive and effectively instructed and managed classrooms, a student will not respond productively to these methods. To handle this inevitability positively, teachers must develop a procedure for responding to serious or continuous disruptive student behavior. A key to effectively managing disruptive behavior is to recognize and respond to behavior before it escalates into a major disruption. 

One of the most demanding and stressful situations facing staff who work with students   is responding to aggressive, defiant behavior.  Teachers list this as one of the major sources of job-related stress. Many individuals who work with students who display high rates of such behavior were raised in homes where they observed very little of this behavior.  When it did occur, it was often responded to in a very firm manner, likely with threats of strong punishment.  Therefore, when faced with this behavior in a classroom, many adults revert to impersonal power methods such as putting a name on the board, card flipping for tracking irresponsible behaviors, threatening a student, or removing the student from the classroom so another adult can deal with them.   There are however, thoughtful, research-based methods available for responding to students who display behavior problems.

In their book, Discipline with Dignity, Curwin and Mendler (1988) suggest that it is imperative to ask ourselves several questions regarding the interventions we use when responding to disruptive student behavior.  These questions include:

1. What happens to the student 10 minutes after an intervention?  Is he angry?  Is 

    she or he back to the lesson?  Do you see signs of passive aggressive behavior?

2. What happens to the student’s motivation? Does energy for learning increase or decrease?

3. What happens to the student’s dignity? Is it attached? Is it maintained? Is it enhanced?

4. How is the student’s locus of control affected?

5. What happens to the teacher-student relationship?  Is communication improved?  Did the   teacher win the battle (get the student to do what he wanted) and lose the war (destroy their delicate relationship)?

6. Does the student learn about his behavior in a way that provides increased 

choices and skill acquisition or does the student learn that he has no choice at all?   

These questions encourage teachers to consider modeling self-control when responding to disruptive student behavior.  We must understand that much disruptive behavior is a student’s way of controlling their environment and is often a response to the student having a limited repertoire of behaviors for responding to confusion, hurt or frustration.   Therefore, our responses need to help the student remain calm while simultaneously providing them with assistance in developing another alternative for meeting their need and finding ways to assist them in learning how to assume responsibility for their choices.

Studies indicate that teachers who respond in a calm, positive manner have many fewer problems with student behavior (Roy, 1998; Tomal, 1998).  Jim Fay and David Funk (1995) make the important point that when teachers fail to respond calmly, they allow the student to place responsibility for the conflict on the adult.  They note that, “one of the most common ways teachers allow students to displace their responsibility is by giving them a high emotional overlay to react to” .  They also state that, “the attention of children is easily captivated by emotion.  When the teacher displays frustration or anger, the child gets caught up in the emotional reaction of staff...the child is so busy thinking about the adult’s frustration or anger, there is little thought about the mistake or new plan of behavior.  When teachers respond in a calm, positive manner, it encourages students to accept responsibility for their behavior.  Since one characteristic of students with behavioral issues is their inability to accept responsibility for their behavior and their tendency to blame others, it is absolutely essential that as educators we remain calm when responding to disruptive or violent student behavior.  

Another reason for responding calmly to disruptive student behavior is that punitive, confrontational teacher responses tend to increase the likelihood of violent responses from students (Murdick & Gartin, 1993).  Students with behavioral issues have often experienced negative, even violent responses from adults and are therefore more likely to believe that confrontational responses from an educator may escalate into such behavior.  These students  are more likely to misinterpret an angry, frustrated, or confrontational adult response as a serious threat and may respond with a more defensive, aggressive response than a child who has a history of interacting with adults who were firm but never resorted to violence.  

Responding to Aggressive Behavior

It is essential that in responding to aggressive or violent student behavior, the adult remain as calm and composed as possible.  This not only serves to reduce the likelihood of escalating student behavior, it also has a calming effect on students that is an essential aspect of deescalating a situation.

1.  Remain calm when intervening.  Move slowly toward the student and maintain a non-confrontational stance.  This includes not raising your voice, talking slowly and calmly, not pointing at the student, turning slightly sideways, and remaining a distance from the student that would not allow either party to reach the other.  If the student is seated, sit down or squat beside the student rather than towering over them.  Finally, there must be an assured, non-anxious manner as part of the teacher’s personal style.  Disturbed pupils, for their own survival, have learned to assess the adult’s nonverbal communications. 

2. Keep your interaction brief.  Do not get into an extended lecture or description of the situation.  In a non-threatening, non-demanding manner, provide the student with options and move several steps away. When de-escalating a student’s behavior it is important to be authoritative rather than authoritarian.

3.  Move away if the student becomes agitated and begins to escalate.  You may simply acknowledge that they seem very upset and state that they may want to have some time by themselves.  You may want to ask them if they would like to use the quiet space or work their plan (assuming that you have developed a plan with them for how they can respond when they become agitated).  

4.  Do not become involved in a power struggle.  Rather than threaten the student or get into an exchange about who will do what, simply remind the student that you want them to stay in control of themselves, stay out of trouble, and you know they can work their plan.  If the student continues to push the matter, simply provide them with the options above and move away, e.g., “I want you to stay in school, so please use your plan.  If you continue making the classroom unsafe, you will have to be removed from the classroom.”

5. Remove other students from the setting.  This is often called a “room clear” and involves having another area the other students can go while the staff helps an angry student de-escalate.

It is extremely helpful to have a clear approach for responding to irresponsible student behavior.   There are usually established school guidelines or district established procedures that would be required to be followed at this juncture.
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